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Abstract

Continuing professional development (CPD) is imperative for teachers. 
English language teachers are not exceptions. In continuing their professional 
development, teachers actually have flexibility to choose either training or 
self-directed CPD approach. Therefore, it is assumed that depending on the 
gender and the career developmental stage that they are in, teachers may choose 
different CPD approach. Thus, this study was aimed to see the relationship 
between teachers’ career developmental stage, gender and their selection of CPD 
approaches. In order to achieve that, this study employed descriptive quantitative 
approach. The participant involved were 54 EFL teachers in Majalengka, West 
Java. The data were collected by using questionnaires. Chi-square was used in 
order to test the three hypotheses. The result revealed that the teachers mainly 
showed positive comments on CPD. Furthermore, it was found that there was a 
significant relationship between the teachers’ career developmental stages and 
CPD approaches. On the other hand, the findings signified that there was no 
relationship between gender of the teachers and their CPD approaches. As the 
recommendation it is expected that the teachers could maintain and regulate 
their commitment on continuing professional development. In addition, the 
government, especially the Indonesian Ministry of Education and Culture is 
also expected to provide wider variety of professional development approaches 
so as to bridge the diverse preferences for continuing professional development 
(CPD) of the teachers in Indonesian setting.

Keywords:  Continuing Professional Development; EFL Teachers; CPD 
approaches.

 Teachers are important people. By this 
it means that quality of education can only be 
as good as the quality of the teachers that are 
working within it (Forde, et.al 2006; Richards 
and Farrell, 2006). It is stated that the best ways 
to enhance that quality is through continuing 
professional development (CPD). At this 

stage, CPD requires teachers to continuously 
extend their learning opportunities in order to 
enhance their creative and reflective capacities 
so that it can strengthen their practice as 
professional educators (Forde et.al, 2006). Yet, 
as always, when it comes to the complex notion 
of learning, then it means that we are dealing 
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with numbers of traits. Thus, depending on the 
traits that teachers have, teacher may choose 
and even need different CPD approaches 
(Qahtani, 2015).   
 Forde et.al (2006), see also Richards 
and Farrell, (2006), for example, classify CPD 
approaches themselves into two broad classes; 
those are training and self-directed CPD 
approaches. By this it means that teaches can 
either learn through practical apprenticeship 
(guided by mentor or expert teacher) or by 
individual trial-and-error (Dede, 2006 pg. 
177-178). Dede (2006) further stated that 
each of the approaches has its own strength 
and weaknesses in consequences it may suit 
different traits, needs and purposes. Then, 
again, the issue that may arise is how to match 
the right CPD approaches with the suitable 
teachers’ traits, needs and purposes.  

Continuing Professional Development
 Language teacher should start to put 
professional development into priority. The 
reason for that is because the urgency of 
continuing professional development (CPD) 
does not only rely on enhancing the quality 
of teaching and learning process but also for 
forging identity of the teachers as professional 
educators (Forde, et.al 2006). Thus, Coldron 
and Smith (1999, in Forde, et.al. 2006) state 
that teachers are always placed in a continuous 
process professional development right since 
the beginning and during their careers as 
teachers. 
 In addition, Richards and Farrell (2005) 
also identify two broad classes within the 
scope of CPD learning approaches. Those are 
training and self-directed learning. Training is 
a form of CPD approaches which is typically 
aimed at short-term period and immediate 
goal (Ibid, pg. 3). Dede (2006) finds that 
there are two distinct characteristics of this 
program, the first one is the existence of expert 
teacher or mentor, and the second one is the 
availability of fix-learning schedule. On the 
other hand, self-directed learning is a form 
of CPD approaches where the teachers are 

assumed to take responsibility of their own 
learning. By this it means that teachers will 
define, manage and control their own learning 
(ibid).   
 Thus, it can be concluded that 
the investment in teachers’ professional 
development programs and activities appear 
to be crucial. Teachers can select any of those 
program based on their goals and needs. Yet, 
it is stated that selecting CPD approach is a 
tricky business to do as it involves numbers of 
trait, thus two of the traits, which are teachers’ 
career developmental stage and gender will be 
elaborated in the following sub-title (Qahtani, 
2015).  

Teachers’ Career Development and Gender
 There are several traits that are attached 
to teachers. Two of the traits that need be 
taken into consideration are teachers’ career 
development stage and gender. Richards 
and Farrell (2005) state that those traits are 
classified as important dimensions in teachers’ 
professional development. Super (2005 as cited 
in Andersen and Vandehey, 2012), states that 
teachers can actually be classified into three 
different groups. Those groups are: 
a. Establishment Group 
b. Maintenance Group, and 
c. Disengagement Group 
 Super (2005 as cited in Andersen and 
Vandehey, 2012), states that each of the classes 
has its own distinct characteristics. Firstly, 
teachers that are classified into establishment 
group are considered as the teacher who have 
just recently enter teaching profession, thus, 
they are less familiar with the occupational 
duty that they have. The next group, which 
is Maintenance group, refers to teachers who 
have mingled with the teaching profession 
and thus have a greater understanding of 
their profession. Usually, at this stage they 
are already able to nurture other teachers in 
enhancing their duty as teachers. Finally, the 
disengagement group refers to teachers who are 
near to retirement period. The characteristics 
of this group are first, the focus of working 
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become lessens and second, the aim of their 
learning tends to be focused on reflection. 
 It is assumed that different career 
development group requires different needs 
and goals. Andersen and Vandehey (2012) also 
state that they may have different preferences 
of learning as well. Thus, this classification of 
teacher was used in this research. 
 The other under-debated trait is gender. 
It is assumed that male used to be the most 
active person when it comes to the work 
field, yet, others believe that nowadays there 
are numbers of women who are pursuing 
career as educators as well, thus; the fashion 
may be changing (Andersen and Vandehey, 
2012; Forde et.al, 2006). Therefore, this study 
also takes teachers’ gender trait in order to 
see its relationship with the selection of CPD 
approaches.   
 Numbers of studies have actually been 
conducted in order to answer that matter 
(Levenberg & Caspi, 2010 and Azman, et al, 
2010).  Firstly, the research that comes from 
Levenberg & Caspi (2010), for example, shows 
that there is a significant relationship between 
certified and uncertified teacher with their 
selection of CPD approach. In this case, the 
result shows that the uncertified teachers 
tend to see CPD as lifelong learning and 
thus informal or self-directed CPD is mainly 
preferred by them. Lastly, Azman et al (2010) 
show that there is a significant relationship 
between level of experience and the selection 
of media used for CPD. It is stated that novice 
teachers tend to choose online media such as 
collaboration via blogs to help enhance skills 
that are critical for them. 
 Although these studies have exemplified 
numbers of CPD approaches, but it seems 
that these studies still have left one major 
gap. That gap is in a form of insufficient of 
information regarding of whether or not 
there is a significant relationship between 
teachers’ career development stage and gender 
with teacher’ selection of CPD approaches. 
Thus, referring to that problem, it can be 
concluded that the study on EFL teachers’ 

preferences in choosing CPD approaches needs 
to be conducted. As the result, this study was 
intended to answer the following questions. 

1. How do the EFL teachers perceive the needs 
for continuing professional development?
2. Is there a significant difference of teachers 
from different career developmental groups in 
their selection of CPD approaches?
3. Is there a significant difference of male 
and female teachers in their selection of CPD 
approaches?

 Based on the preceding research 
questions, it can be seen that this study is 
limited to study the whether teachers, either 
classified by career developmental grouping 
or gender, do differ in choosing types of CPD 
approach that they would like to conduct. 
Theoretically, the study is expected to enrich 
blended approaches of continuing professional 
development in Indonesia. Practically, for 
professions and institutions, the study is 
expected to help English language teachers 
to find wider possibilities in continuing 
professional development in which teacher 
could continue to develop their professionalism 
either through training or self-directed CPD.

Method
 The research design used for this study 
was descriptive quantitative study. At this stage 
the focus of descriptive quantitative research 
is to look out for relationships between the 
existing variables in a given situation (Creswell, 
2012).
 In the present study, the target 
population was all public junior and senior 
high school EFL teachers in Majelengka, sub 
district, Majalengka regency, West Java. It 
means that each of the target samples has the 
same opportunity to be involved in the study. 
Yet, from the total 76 EFL teachers only 57 
EFL teachers participated in the study. It is 
also found that out of these 57 teachers, only 
54 completed usable questionnaires.
 Questionnaires were used to collect 
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data from the respondents. It included three 
parts. The first part was concerned with the 
background variables of the teachers. The 
second part of the questionnaire was aimed 
asked teachers to present their perceptions on 
continuing professional development. Lastly, 
the third part of the questionnaires contained 
question regarding types of CPD approach that 
teacher prefer to do.   
 Each of the total nine schools was 
approached by the researcher personally. 
The questionnaire was distributed during the 
working days. The questionnaire was filled 
in complete anonymity in order to present 
the confidentiality of the sample study. Some 
of the questionnaires were completed on the 
spot while others were sent through electronic 
messenger. 
 The first hypothesis was tested by 
applying chi-square test of one variable case. 
On the other hand, the last two hypotheses 
were tested via chi-square of independence of 
categorical variables. The null hypotheses were 
rejected or not rejected, depending on whether 
the calculated expected ratio was significant 
of the probability level of 0.05 (or 5%).

Results and Discussion
Teacher and Perception of Continuing 
Professional Development
 The first research question was intended 
to see teachers and their perception of the 
notion continuing professional development. 
In order to get the expected information, the 
study used independent chi-square with one 
independent variable (teachers) and three 
independent variables (their responses to as 
for, against or undecided regarding the need 
to continuing professional development). The 
result of the study was as follows. 

 The finding shows that there was a 
significant relationship between teachers and 
their preference on continuing professional 
development. This conclusion was proven from 
the result of the hypothesis testing as shown 
in the table above. This finding also indicated 
that that the proportion of teachers who show 
positive comments on the needs of teachers to 
continue their professional development was 
high. It reached about 90.74% from overall 
teachers’ comment. 
 The result was also consistent with 
Levenberg & Caspi (2010) and Azman, et.al, 
(2010) who show that there is an increasing 
awareness of the teachers to continue their 
professional development. Forde (2006) 
also state that teachers, in nature, will know 
that they need to continuously develop their 
professionalism. One of the major factors that 
may drive teacher to do this is as a means of 
forging professional identity as an educator 
itself. Richards and Farrell also adds that the 
need to continue professional development 
even become greater for English language 
teacher in which teachers are dealing with 
language teaching and learning which is full 
with dynamicity and changing. 

Teachers’ Career Development Stage and CPD 
approaches 
 The second research question was 
intended to see whether there is relationship 
between teachers in different career 
developmental stages and their preference on 
CPD approach. In order to answer this research 
problem, chi-square was used. The computation 
involved three independent variables, namely 
Establishment Group, Maintenance Group and 
Disengagement Group, and two independent 
variables such as (their preference: training or 

Table 1. Chi-square test on teachers’ perception regarding the need for continuing PD
Ho: There is no relationship between teachers and their perception on continuing professional development.

For Against Unde-
cided

Total df Critical Value P

Teachers 49 0 5 54 2 5.991 0,05
Expected Value (X2) = 80.99 (Ho is rejected, Expected Value > Critical Value)
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self-directed CPD approach). The result of the 
study was as follow
 The effects of teachers’ career 
developmental stage or group were significant 
for the selection of CPD approaches needed. 
This conclusion was proven from the result 
of the hypothesis testing as shown in the 
table above. The findings also showed that 
the proportions of teachers who prefer to 
follow training program were dominated 
by the teachers from the establishment and 
maintenance group. On the other hand, self-
directed learning was mostly chosen by the 
teachers from disengagement group.  
 This finding seems to be in line with 
Super’s theory (2005) which highlights that 
individuals that are from different career 
developmental group or stage may need 
different treatment including how they 
learn. Super (2005) predicts that teachers on 
disengagement group who are likely to take 
retirement would likely to do much more 
reflection on everyday experience through 
self-directed PD rather than get involved 
in strictly structured training professional 
development program. Furthermore, this 

finding also seems to be in line with Garner 
(1995, cited in Forde et.al, 2006) who finds 
that new or novice teacher, in this case the 
establishment group, tend to treat professional 
training and education as what they mostly 
need. 

Gender and CPD approaches
 The last research question was intended 
to see teachers whether there is relationship 
gender and teachers’ preference on CPD 
approach. In order to find it, chi-square 
was used. The computation involved two 
independent variables (male and female) and 
two independent variables (their preference: 
training or self-directed CPD approach). The 
result of the study was as follow
In contrast with the last two results, at this 
stage it was found that there is no significant 
relationship between gender and the teachers’ 
selection on CPD approaches. This was proven 
from the hypothesis testing as shown in the 
table above. 
 This finding seems to be in line with 
Super’ theory which was renewed in 2005 
(cited in Andersen & Vandehey, 2012) who 
state that nowadays gender variable does not 
likely to affect individual choices on career 
development, in this case CPD approaches. 

Conclusion 
 This paper has examined the need for 
EFL teachers to continue their professional 
development as well as their preference on 
choosing CPD approach that suits their 
current need. Thus, it can be concluded that 
the notion of the importance of continuing 

Table 2. Chi-square test on teachers with different career developmental stage and their selection of CPD approaches
Ho: There is no relationship between teachers’ career developmental stage and their selection of CPD ap-
proaches.

 CD TPD 
Type

E M D Total df Critical Value P

Training 12 19 3 34 2 5.991 0,05
Self-directed 4 4 12 20
Total 16 23 15 54

Expected value (X2)= 16.49 (Ho is rejected, Expected Value > Critical Value)

Table 3. Chi-square test on gender and teachers’ 
selection of CPD approaches.

Ho: There is no relationship between gender and the 
selection of CPD approaches.
 CD TPD Type Male Female
Training 11 23
Self-directed 8 12
Total 19 35

Expected Value (X2) = 0.07 (Ho is accepted, Expect-
ed Value < Critical Value)
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professional development has also emerged in 
Indonesian context. It is known that continuing 
professional development could not only assist 
teacher to enhance their ability in teaching but 
also have contributed to shape their identity 
as professional teachers.
 More specifically, the study has firstly 
revealed that there was a significant relationship 
between teachers and their perception on 
continuing professional development. 
Teachers mainly show positive comments 
that professional development needs to be 
continuously conducted. Secondly, it was 
found that teachers’ career developmental 
stage affects their selection of CPD approaches. 
Finally, the study shows that the influence 
of gender did not affect the level of teachers’ 
perception.
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Figure 1. The distribution of the commissive  speech 
acts found in Trump and Bidden’s speech
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